RO | BT B AR B OB

X & H W

(Zf+ 2005 4 10 JJ 11 H)

. i L ®» &

PFHEHBICBI 23 22— a YEHOTMOHR THIKICH 582
1%, Chomsky ®#t)) (competence) & (performance) ®X 4 IZx3
AEme LC, Hymes (1972) Mg L7232 I2=4—3 3 YN (com-
municative competence) T®H 5, Z®D#%, Canale & Swain (1980) %, 2
Ia=h—TavighE, RN (grammatical competence), FLASHE
iEJ) (sociolinguistic competence), #fife/J (discourse competence), 75
W&HES) (strategic competence) DMUDIZ XSG L7ze TOH5HEHD S L
GA%EIIC, TIaZsr—T a3 YIIBWOIERN T TR L, R
PG CCHYICEFHE T2 DPLELE ENTWE, $21313MN%E
U< LTL70ERED L FHFADOFTIHICB VT, SHETTRELE
EOMF % ZRBICANTZEHGR S 5 VI A SRS OM I EA AT
NDEITHhoTE I, WETIE, FBEAFEE) (pragmatic competence)
DOEFEWEIIH SN, ORI T 2R EEHBENROFEHICB W
THELITPNBE LI IR oTETWSE, 22T, AHXTIE, HAAMR
R W RIAT DN IEEEGRIRE I E OO 2 BB L, WIgRICB
VT B AN &2 3R L7 1T, FETER, RRICHEERAT AR OEFEHE BT 5
WHEME L BN 2o T2 L ET 5,

2. AEHERAYREDIBEZE

TR BN 2 © R HFEHE X, HAEERSEZ )OO0 h L, TOH
T3 Kasper & Rose & Language Learning O¥H|5 128\ T, Pragmatic
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Development in a Second Language (2002) L#EL T, H_SiHICBIT 55
TSRO N BB L T\ b, F 72 Pragmatics in Language Teaching
(2001) ZEDOARZWRL, FHHMUIZOEE S 2 FRL TS, I Of
1, HRIZBW T T, MR 2 FHFICB 505 TiEd%R
, EFRHBBEMRICBNTHHHTEL DL LTRHIMENTETWV S,
HARGE F a2 2 12 19984F 1S B S N7 JLIR I HT L W3 Cldd 575, 2003
EICB S NZZE 6 MARICB W TIIES L Of%E, HFICSiHERLE LT
MR ORI T Wiz, TORTRHETRE LD, [H25
A — RS MFEHRR OB AP H—] L) ¥4 PV T VRI T L
PITONIZZ L TH DB, DF NG E %o TIFH M & FFREE I LIER 1%
BRBRICHEETLH7259, ZoHTHIL (2003) 1%, HEICED T
TOH 2 SiEEHmMEEZ MBI L T b, ZoRE, EHELFICBY
PRI BEIIC B 2 IR D& AN T2 5 72 DIF19904E D Z & TH Y, ER
V. LA L ZOI08AFERICHSE  OMEAfTbhi T b, e LT
3, EEEAEEICB T AR 0%EE, € L CGEmIEET] & HIK
T 5720 OEIRE R EOWREI TN TWE, TOBICELHVLNLD

ST R TH Y, K, IR, WD oS ED L) ZivT
WADPERESGERT AN, O— - TS, FREI—NA R EOTER
ATHH LT,

Tl, T ZHIEMOMIZ, HEROEEHEMRICBVTIE, L0LH%
e, EDX) BRI ENHLNIIRST2DIEA I s EDFNH
) %1%% 729012, ARELE, JACET Bulletin \Z#8#% & 7283 5 4ER O
WD HH, FEHTREICET 20N ENZ b D& MERICIRY Ko
THDLZEIZT S,

W (2003) 1%, 109 DRFEE RIS, HEHTRT A M2 FE/L, &
HFEEVKEOEREEZ EO X ) ITENT 202 L7z, ZOKE, X
HRETI 5 E MRS BB HIT L, RS L COSER 2 RMITE T
TBELENRT AN LEIENHONIR 72, TOTLNL, FE

90 —
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WFEIZIC B MR 2 5 ERGMmOTERSERETH D Z L 2B L7,
Z D, Hi#IX Fordyce & 3L T20044E (IR 70 #d%As, #E M RmlbhE
FRIARTHE LMD 2 DORFIATADIEICE D L ) i B%2 52 5%
P L7 BARMICIZTIR O RFEZ SR 4 » AR 2 IE 21T,
FEEET L IRERISHERTET A M 2TV, W E T o720 TORE, BIR
MR B AR AE ) ORI T D L FIRL T b, 2O, —A1Z2005
SRR AR DS FE AR D O 5B I T T2 A L7, Bk
BEBE L, 4 7 A0 A FY ZAOREITBT 2 WEETHEO RIS, MHIE L #
FRDORFTATH % L HERTEIN T A M &R L7z, ZORE, 2 O0HEk

B BEEHGNEET, FCFEMSHEN (pragmalinguistic) REJIA338:E L 72
LEZONL, DF DRAFREBRE SO, KRNI U CE G % Y

PALEEH L TELDTHD, SO s, HARBIITERT &
WO XD LEEHEINEE I OREIEBE G2 T ENHL IR 572,

JACET SLA 1f724% (2005) (&, 2792 NDKFA: % it & L CRkahiseik
TAMED LB UL IHRIRA DT v r— MR, JEEFEED
M1 %% 5» 3174 (facethreatening act: FTA) ##ETEX TV 2 0% 4
L7zo ZOREE, BETE 0L Mdkke R BEREPEND - 7205, £
DOHTH MR IETET) LRI 2 HENEELCTH L Z LAY
520272 5 72,

DhoZ ens, BHEHRICBW CEREFEEICB T 2l @m0k
DFFEEWHOLPIZL L) LT ERAPA LHALLITDRTWEEF R
9. ZoHmTHIET DI, FISHKEEEHKT A P&, FEEETHC
B BIKERHIE L LDV oD DR R E LA ZITo T 2
ETH Do TORRE, FEHFNREINIZFEBEOT R, IR REE)]
R L LRI TEY, TR AEIEE TSI LT,

I RE 2 H T E A HEME D R ST b,
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3. FEHEICBT AR E

IIa=F7—2a YORICHVSN S EEERIEOEDOAIZEL 5T
RESINDLHDOTER V. BlIMBNZLOTHY, vya—NiEll
RESINDL L) ITBEICEL T TEL O FRRRE VP SHEERL X
) ERATE REWCIEMREMRD BHEISFHEL TV D LITE LBV,
BRI L V) EICY M L &, SHEOPIIIMABEENDH, 1
DWCTEZ DI LIFFETHA. 21T Searle (1969) ®F 9 “philosophy
of language (p.4)” THY), ZOHIIBWCEMNGRISEL2ELL WL
HBAHTHSI.

BT AT SFE CTH S Austin (1962) 12X - TR I N, Searle
o TRESE LN, £ICHED L, Fih (utterance) (IFEFRATA
(locutionary act), &iEM4T% (illocutionary act) D4 7% & 2 DI25H5H
T5IENTE D, HIHIIFHEIOMEEIIIED VS OT, L7 ) IR
FTHIEDNTED, BERAYE—VOZEHMOPDEEL25 25T
HH)EEZONDIERTH D, BlZIE, “Im thirsty.” &) FaHE, %
TR BVTREFHFEOHRNIRELIZZ2DDTH Y, FHalENITAIC
BT, (MDA LW ) BERE LTHA 515 (Richards,
1992, p. 343) s TN 5 2 ODOERIZMAITINZ T, Austin (1962) (I FEFEMBEA
177 (perlocutionary act) Z#HRE L7z, TN, EafllkoTHlakRI &
NBZEHEDITHEZRFICANZ LD TH S, HlETED “Im thirsty.” &
IR THNE, ZRBEIZORMIG LTI - KkEELBTILL
Nz,

FEREDFEO R, FRIEBNITAIENEHTH L, RBIETHITVRD
PCHETHIENTE D, TOHFERE, FHMREHEICL-oTESEDE
B BN, Searle (1969) DFHIIRDBELLDLDTH Y, % DIEEITH
SHICHHONTwE, TORBEIZL DL, FBFEITHIIHTAV
(commissive), H 5 ( declarative), 5 ( directive), ¥ (expressive),
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5. (representative) @ 5 DI HT 2 EAMKkD, £ LT, HiliTh
WAL S B &9 D3NS (felicity conditions) (2& - THIWI X%,
B z21E, “I promise the sun will set today.” &\ FEak 3@ X D5 % i
723 TR L7 v (Searle, 1981) s ZOFFHEIZB Wz SN Rl)
ML L WEMAIUTOM) TH 5,

(a) XIFFHELFORKDITH ZBRRL72OIZHCLNS,
(b) EELFIEATEZIT) RV D 5
(0) MEFRELLEPLWI LEHELFIZZOTHZ LT HWVn,
(@ Z9ThHINE, FHLFEEFTSHEZITbRV,
(Richards, 1992, p. 137)

JEANE LT, ZEREATAIIM AL THIIEED X 512, ML FEENAT
TSP FONTVERY) T HLEX6NHP, THENE
720z SIS & NI A B L WIEERH 5, DL
b O RMEIEEIITS (indirect speech act) & M:IEN %, Bl 21 E “1
request that you open the window for me.” ZAKIHE L THWA Z & H[HE
2b Lz wy, IRPICIE UT “Can you open the window for me?” %
“Will you open the window for me?” @ & 9 ICHIF- ORI E I % B %
HAWTEMT 52 812k - T, BEEMIKBEOREENITESZATO HED
L4 H% (FAREZD, 2004),

%72, Grice (1975) 3RS & o CEHANZ BRZ IR L 720 1%, &
OB IMBR LT L Tn5 & EbNSIHAOEEE (cooperative princi-
ple) #R%EL7z. COFEMIZIZILT O 4 >DORHDPHAET %o

(a) BORH  HOOEWMZERSNCWA A pmTiRitssZ 2, B
VLR Z 5 2 TIwniT v,
(b) BORH  HETIIZVWI E2S o TIWIT v, T2z KLT
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LIGHEDE o TEWIT R,
(c) BIROAH : BEMED 2TV 5w,
(d) TEEORH  AHBEZRFRE, BRI 2T, RRIHFRETSZ L,

INEDRMEF—AEOENTVE LI ITHRATHIFLNTVAEREHOT
HY, METRERLEFCEINTOLER (58) 2 HTEE2
BNTW5, TORMDHEH, BROAFICHEHL, SiEOEKE 28
MTEZ72DH, Sperber & Wilson (1995) TH 1), HkSAMEME L2 #H X
BIMMEREES (relevance theory) &IHENTW 5,
DboZ &b, FEERICIIFERRAT 2, FERENATR, FERBBETR O 31
BdY), INOOTLDBRERFIZETINTVWDEEZOND, L2Lk
Ao, BEREIEFHORER L ZEHEOMEMAIC L > THEY EiFshs b
DTHY, 1DODFEFEDOFERNIEFEIARZD 2 720D 11T A 2 =M DSBS
%oTl b, TOXH%EZIE, Yule (1996) (2L, SiEOEENE%E
HERT B E MMM BE 2L FHEMA LI L LTV Silrs7:
HIZ L 5 Tl “wastebasket (p. 6)” 1 X 2w & TN TW2A, TETIE
RO IEIC G2 BT LI LN TELLLLoTETWV S,

4. FEREAT AP S B HEH

FEAEATBHL, SHEFMRIC 1 DORBEL 2L DTIED - 7275,
ZFNEFERFICHH %2175 2 L12H %572 (Schegloff, 1988; Stubb, 1983) .
PR OE I, FIRWT— 5 ORZ, WAROKE, D2 HIEHTLIL
WTED, ADFIZBWTIE, I THHERIIBYTHYLRTWE T —
FIIATIIEY SR, NEICEDSLBDTHL LI | DH 5,
20720, BARGFEHETIZBII2&FICEEATE RO TIEAvnh e
IDTHbDo KIZ, BEIZBVTHMOMRIZ%E > T D HAIEETH
B, V) RICHEABDH L, oF D, FEiHOHESH, WbWDLHREEEEE
WANTV VDO TR GWREEZONTWS, 202 Makil, T
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ZyPER T EE OXHE BT OFTH bRt E T HHI%EE D VS,

Schegloff (1988) ZH D% “Do you know who’s going to that
meeting?” & WIMDAARLZEZHWTHIH L TWE, TOFEFFHFIZBWTIT
2ODMMDBTRETDH Do 121%, XFE ) OFRT, B & TR I
TEEZEMoTWANEIDEZFNRTED, Yes H5D\ i No TER D
CLENTELDD, DFVEEEFTHLET LN TH L, ThEd, H
FAEGCBO I OMRAYTIZE S LIZES v, OO
WH, BERICHEDATN TV SEROZERE LOEN SN, “Who's going
to that meeting?” &\ 9 BEEFEFRATA & L CTHIET 50 20 X5 25D
ERIIBEHETH D, FEREOEFHITIE SV THE S N D, HIEIh%E “fourth
position repair initiation (p. 56)” & LY, Bl%ZIF T 5,

(Family dinner)
Mother: 'z everybody (0.2) washed for dinner?
Gary: Yah
Mother: Daddy 'n I have t - both go in different
Directions, en I wanna talk ta you about where I'm going
(t'night).
Russ:  mm hmm
Gary: Is it about us?
Mother: Uh huh
Russ: I know where you're go'’in,
Mother: Where.
To the uh (eight grade ) =
Mother: = Yeah. Right.
Mother: Do you know who’s going to that meeting? <« T'1
Russ:  Who. —~T2
Mother: I don’t kno:w. ~T3
Russ:  Oh.. Prob’ly missiz McOwen ('n detsa) en <« T4
Prob’ly Missiz Cadry and some of the
Teachers. (0.4) and the coun  sellors
Missiz Cadry went to the-



IREAERGRE B 46 & B2 (A

Mother:
I'll tell you...

COXFHIIBWTHEEORRE (T &, &N LOMEEH, 2D
KEHOMEH (T2, 3,4) (&> THRRIHEIC R > Tnd, HELZTIUT
ZHWVRWOIE, TIOFRFIERED 5 WIIHEETTRHDOEL L TH W
LW ZETHD, FEBITIE [FhidsH (pre-sequence) (p.58)] LIFiXi
TBY, MEIDORFHNENOHEEIZ R > TwD, TOX) RHEIELT
%1% “Are you doing anything?” &\ 9) 5EiEERIT TV 5b, T OFEREITN ]
%R DAKHATIE 72 {, FidAF (prednvitation) &FREN S, HE T
& AT, TORHOE, EBRIBHFLZTLRBHENLDLBLE2DTH 5,
DX BT HEELICB WL CITHEEICBIRZ SN LD, FaiiT B
OBLED S TIEHIT B LA TE R,

SO &) BRERD S, FEEATAIEIIIRIRE L TRODOME R AR -
TWwbEEZ2 L9, 4113, Thibault & Leeuwen (1996) A%b~<% X 912,
B PICBIT kA AR A L, SO, fh, R TA L V) HEE
B2l T RBERDH B DD LIk,

BIRE U TIRR SN REMEIZTER > TV 5, BFEfTARmEZ I LD
& LRSI BIEOGEE T ICE KRB BE 52 Twd, 2312
== a VENOBKE W) BUEIEEERFICB W THICERSINTS
0, HAKMIZIE Communicative Language Teaching % Task-based lan-
guage teaching 72 EOEIZEIIKMEN TS, TS OHKIZHEITILET
50, IIa=r—va v ilEREHT, R (form) & #HE (function),
Widdowson (1978) O EHETE 21X, M/ (usage) &M (use) DX
NEETHLLETLHTH D, FEATHHEROPALATE Z UL, HIH T
FEEEAT Ay, BREIIFEEENATAICH YT 5, 72 2 DX 451E Wilkins (1976)
WX o TRIBENZME - WAL INADWEEZ 2T LOTLDH 5,

95—
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HAT AR OB S HEHEICL 725 L2 121, Rike )
MEEASEASINIZZ EIZH B i /%A (structural syllabus)
ZBWTIE, UERHREIHE LR ICHNEZ RS 2 3% L, 0ER
EEIIANL LD OTHY, EOL)RRRTOLEBENLZLDTHL LW
IHHRDD 5720 TN ED, EEIIEERIZIRIIC X > TEILT 20T,
R IR ORKEE ZRICAN LT, RIS U#b) 2R E 3 5
VMBS, Hymes (1972) T I 2=/ — 3 VEEHEWIBMEICLED
NTw2 X912, SlzEUICRTRENEII2=r—2a YiZBnTe
PERU/RTH Do

—H, FEERAT AR & WEEHE e T A B DR B AAAET
%o TR EDBBRIZL T, HIAKOGERD 1 D TH LI T —
YORZE—HT B, COBRPHTHE, WuIZE 2L, TG4
2B 25 005 HE EBREORIHIIELTIDHL I EHFTERY, DF )
—WLTE 22\, Flowerdew (1990, p. 83) & Z & Rtalk 5@ Y) X (descrip-
tive adequacy) & —#¢fbWHEYE (generalizability) OO TH S & LT
Wbk, 2%V, FRlEY S EERL, OFAEFICBWTEBICEL %
M7= EPET LI LEHLBEENRTHS ). L2L, HETEZD
I HREFHIFRTEBIENLB0OTH Y, EBRICHLHEDOHKET— 5
D EIIHHE LA, TP RILTE2E) LV EW)
DThHbo, D2, EDOFFHNATZZI) LIFIUE RV O DA 2
FFETH5

FICBITEL ) 1 DOWBETHILINLEOZZZEIIANSL L, o
MELELTL %o BAEATHHMIIB VT, ThZhosBENob
DTHYEBRLZWEINTWD, LAL, EEITE, 120
DEREFFOZ LT L HB I L TH S, Flowerdew (1990, p. 91) 12
Z WL (discrete) & BtRE (scale) LW I SHTEHL T 5, FEibICBIT5
HRDVBERMN AL OTH D L) VRIS 5 L, HREICB VTR
R 1IA 1 OBBRTH S E L TWDLDIIEREDITR S
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HROPS LV BELSTE, BRLABRZLIIE, TI2=r—
Tavid 1 OOREDNSEALT 2D TR L, MEEHOEE THRALT %
LWV BHEZEBIZANTE» R TIUE %R 5%\, Thomas (1985, Flower-
dew, 199025 D5 H) 1%, KD L) B2 FIFTw5b,

Al: You know those browny glasses?
B1l: Yeah.

A2: The ones we got from the garage.
B2: Mm.

A3: Do you use them much?

B3: Not really, no.

A4: Can I have them then? (p. 89)

COBNZEDN TS X1, FHFENATE, 206K D3
TE%CHHE, 2FDHEFICBVTERSINL, €T, THRFITBNVT
ED X IO L) BRIEEATHERY) ANTOLPPEEICR>TL AT
H59o

PV EoZ s, % iAlmE 20 FORCEEABTIINHT SIS
&, BODPOMENHLILBWSLITHL, ThODOMEEERT S 1
DOFELE LT, EFETHHREEMTHWLDTIE R, MopIics
FHHMREFETDTTHWEZENEZLNL S L, HlzIE,
McCarthy (1991) & Discourse Analysis for Language Teachers &\ > RO H
THFEONT % FEEHE IS T2 AT T b, KL, HHERDOKL
ERFEDRERE L KD 2 DIZHEETH 2 4%, FEFHEHFICBW B L
BRED B2 & D FE i b $ 5 S EPHEEH SN TV D LIgHT 5, £
D LT, HFESM OB ORI ICHIHROXNRE 52, TR EOM
BOMTRFTTHZELZHIEIL T, EHNEIER Bt vwo 7z
IR IETEAT A ORIGE 7 2 MWE 2T MR 2 2 R TEL EFIRL T
Who FREBEEIEARVESLIN, SHRICHEIHETS,
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RESCTIE, FFEHEEWMRICB W CREHMMNEE D O EEE 2 F# I o
DHHIEEBL, O LTRETAHEGROMS, 22T 54
HEMBILCTE . 20T, FEFfTAHGmE O L Ui D
BEEDS, FEFREHEICIBWTED LX) R E 529 2 0% Ma Liz. B
TN T B EFEHEMIEIC BT 25k NRE) OFEE I3 25812
W, H—DRFHE2 MR RIZTLIE0L 0, T Ed, HiRdaes
OHBOPTHELLIDOTHY, B2 Y L CRERGmINEE O
EIZOWTm LoD EMARZ L aond Ltk v, SHBOBEE LT,
BROBEYE, W &2 ZRICAN BT, XD RESBEDSE
AR ORLE DT # HHICHET L T S BB ETH A H . FokR
LTIl 2 A > 7225, Cohen & Olshtain (1993) A5 Tw 2% X 91,
G RRRRRE A & IEEER BEERE G OE, SUEB 0N EIZonwTHE R

W BEDD B,

i étﬁ
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Summary

Possible Implications of Pragmatic Competence

in English Language Education

Shinya Ozawa

In accordance with the surging importance of teaching communicative
competence in the language classroom, the concept of pragmatic compe-
tence is being widely known among researchers. Then various research
has been made to explore the relationship between learners’ histories and
good or poor pragmatic competence, and the effect of explicit teaching of
pragmatics on the learners’ development of the competence. In most
cases, it is assumed that pragmatic competence is the one that can produce
(or comprehend) appropriate forms (or functions) depending on each situa-
tion. Especially, when pragmatic competence is in focus, the influence of
speech acts theory cannot be neglected. In this article, therefore, how we,
teachers, can get useful insights by applying speech acts theory in the class-
room were discussed. There are some disadvantages in the application,

and we need to consider it carefully.



